suggest that a lack of responsibility for clinical decisions during the course and the 16 embedded nature of the skill within the curriculum could be restricting development.
Introduction

25
Clinical reasoning can be defined as 'the cognitive processes physicians use to diagnose and process during a final year examination, which is difficult to extrapolate to the whole course.
53
Further information is needed to understand how veterinary students learn to make clinical 54 decisions, what level of competence they achieve and how this process can be optimised.
55
The aim of this study was to use the University of Nottingham School of Veterinary Medicine
56
and Science (SVMS) as a case study to examine veterinary student clinical reasoning skill 57 development. It was hoped that information gained from a detailed investigation of one 58 veterinary curriculum in the United Kingdom would provide some insight into clinical 59 reasoning development that could be generalised to other veterinary schools 15 and 60 contribute to general understanding of the process.
61
The five year Veterinary Medicine and Science course at the SVMS is a vertically integrated 62 spiral curriculum arranged into body system modules (e.g. cardiorespiratory system).
63
Harden describes a spiral curriculum as '…one in which there is an iterative revisiting of Other structural features of the curriculum -for example a lack of clinical tutorials, or 279 effective reasoning examination -were also described as preventing student development.
280
Overall, some areas of the curriculum could be functioning more effectively to promote 281 clinical reasoning skills in students. objectives and the total number of learning objectives coded for clinical reasoning.
